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Sustainability unites – environmental awareness  
in a migrant society

This is Matterhorn in Switzerland.  
It is the highest mountain in Europe.  
It is 4.478 metres high. 

If you stacked the garbage that Germany  
produces within one year on a football field 
of 105 x 68 metres, the stack would be almost 
6.000 metres high – more than 1.000 metres 
higher than Matterhorn!

Source: http://www.bmub.bund.de, Bildungsmaterialien 
Foto Matterhorn: Andrew Bossi 
Foto Müllberg: © Nmann 77

Exercise:
You produce about 10 kg domestic garbage each week. Germany has 
80 million inhabitants. How much garbage is there every week and per 
year? And how much garbage is there in Fürstenfeldbruck per week? 
(Fürstenfeldbruck has about 35.000 inhabitants)

A mountain of garbage



The Germans separate their waste.

We carry out the garbage.

I throw the garbage in the waste bin.

You return the deposit bottles.

You have to buy a garbage bag.

We can all avoid waste.
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Sustainability unites – environmental awareness  
in a migrant society



Sentences and word order
 
Laminate the sentences, cut them into parts, mix the parts and then make the students build  
sentences in partner work; the completed sentences can be copied in exercise books.
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Brief overview: 
Democracy and democratic 
values are self-evident 
for young people. Many 
young people have never 
experienced anything else 
than democracy. They live in 
a constitutional state, that 
takes care of its citizens. 
Democracy has established 
itself, but especially that can 
be dangerous. Democratic 
values have to be lived and 
internalized by the citizens. 
Only then can that kind of 
government survive. Young 
people have to get to know 
and in the best case feel, 
what it is like not to have a 
democratic system. 

At a glance:

Aims:
 �To understand democratic 
values and not take them 
for granted 

Time frame 45 minutes, in 
the best case at the begin-
ning of the school year 
Group size 15 – 30 partici-
pants 
Target group ages 14 – 18 
Material chalk
Room requirements class-
room with a blackboard 
Keywords democratic 
values, co-decision

Implementation: 
1. The teacher writes in the middle of 

the blackboard: “a good class rep-
resentative”. Maybe some students 
already want to say something out 
of impulse. 

2. Then the teacher asks how to be a 
good class representative (charac-
teristics). 

3. Afterwards the students should 
name rights and tasks of a class 
representative. 

4. Then the teacher asks for possible 
candidates and proposals. These 
candidates present themselves in 
front of the class and explain why 
they would be good class repre-
sentatives. By doing that, the other 
ones can see if they made adequate 
proposals.

5. Normally at this point there would 
be given a paper to every student 
so that they could vote. Sometimes 
the first and second representative 
are elected in two separate elec-
tions. In every case the elections 
are secret, free and direct. 

6. In this case the teacher says that he 
has the authority and that it won’t 
be necessary to vote, because he 
simply names “person x” to be the 
class representative. The students 
won’t accept that treatment and 
insist on their right of participation. 

7. Then the teacher can ask (a little bit 
arrogantly) where it is written down 
that class representatives have to 
be elected. Some students may 
know that there exists a law for it. 

8. The teacher insists on being right 
and in that way the students get to 
know what it means if democratic 
laws and principles don’t count an-
ymore. Afterwards the class should 
talk about the word and meaning of 
“democracy”. 

Evaluation / Reflection: 
It is important that the students get a 
feeling of being powerless. It should 
show them how important it is to be-
come involved and especially to stand 
up for their democratic rights. 

Variations:
 � After this there can of course be a 
normal election for the class rep-
resentative according to the legal 
requirements. 

 � The teacher could let the situation 
escalate by bringing in the head-
master (only after having talked to 
him / her before). The headmaster 
can be on the side of the teacher or 
he can tell the students that they 
are right.

No participation at schools!

Source: Waltraud Erndl, Realschule Arnstorf
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Can mass surveillance protect us from terrorism? – 64
The limits of obedience – 70
The magic broomstick – 71
The trust run  – 72
The trust pendulum – 73

Appreciating freedom 
and security
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Brief overview:
Thelesson strives to acquaint stu-
dents with the profound tension be-
tween liberty and security in modern 
and open societies. Students will get 
to know different political positions 
on the subject from German political 
parties and reflect on the technologi-
cal possibilities and their implications 
for this discussion. The overarching 
aim of the lesson will be a final dis-
cussion among the pupils whether or 
not big data should be used to gain 
more security or if some degree of 
security has to be foregone in order 
to save personal and social freedom.

At a glance:

Time frame 45 minutes
Group size 15 – 30 participants
Target group ages 16 – 18
Material white board, paper, 
pencils, cartoons: “Government is 
Watching” (M1) and “Data Reten-
tion” (M2), topical newspaper clips 
(to be researched before), quota-
tions: information sheet in favour 
and information sheet against (M3)
Room requirements none
Keywords freedom, security, 
terrorism, big data retention, mass 
surveillance, liberty

Implementation:
1. The teacher confronts the students with the political 

cartoon “Government is watching”. The teacher should 
assure that the following aspects are discussed: the 
technological means of surveillance (TV, smart phone, 
laptop) and the conventional method of human ob-
servation, in the cartoon portrayed by the big eye. The 
description should be followed by an open and provoc-
ative question to engage the students: “Why should 
the government spy on us?” The answers should be 
collected on the white board. With a high probability 
“security” or “terrorism” will be among the answers 
and the teacher can use these examples to lead over 
to the topic. More and more governments resort to 
data collection, data retention and mass surveillance 
in order to protect their citizens from terrorism. The 
teacher can resort to any terrorist event in his or her 
country in the last years to establish the topic’s rele-
vance for the pupils.

2. Students will read and analyse short newspaper clips 
in pairs. The paper clips will introduce the students to 
basic information on the topic of data retention and 
the intentions of German politicians for its realization 
as a federal law. After each pupil has read her paper 
clip both will share their information with each other. 
Afterwards, the teacher’s task will be to assure the 
whole group has read and analysed the paper clips 
properly. 

3. The teacher will form two groups (in favour and 
against) and the seating arrangement has to be 
changed. Depending on the social interaction of the 
class, the teacher can decide on pedagogical grounds 
whether or not the groups will be formed by chance 
or intentionally. Two separate tables will be used in 
preparation of the final discussion. Students will need 
paper and pencils to collect their ideas. Each group will 
get an information sheet with respective quotations in 
favour or against data retention and mass surveillance 
(M3/M4). The information sheets will serve as basic 
supporting information for each group. The teacher 
should engage and encourage each group to find more 
and individual arguments in preparation.

4. The teacher will now play the role of judge in a formal 
debate. The affirmative group has to propose the 
policy (mass data surveillance to combat terrorism) 
and state its case. The negative group has to challenge 
the reason for the proposed policy and both groups 
afterwards alternate, always referring to the previous 
speaker’s arguments.

Can mass surveillance protect us from terrorism?
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5. After the debate all students are free to vote on the 
policy regardless of the group they participated in. The 
outcome of the vote can in turn be used to reflect on 
the policy discussion. Which arguments were effective 
and convincing and which ones were not? The teacher 
should always problematize the reflection in reference 
to the tension between liberty and security.

Evaluation / Reflection:
Students should be encouraged to reflect on the follow-
ing questions:

 � Do you think the proposed policy will prevent terrorist 
attacks in open societies?

 � Can an open society with mass data retention still be 
considered free?

 �What kinds of data gathering should be allowed by 
law? What data should always remain private?

 �What dangers can you imagine if the government has 
access to your private data?

Variations:
Use Cartoon B “Data Retention” (M2) if your class con-
sists of strong learners. It is more abstract and thereby 
needs more time.

Notes and Advice:
Make sure to state the debate rules in advance to the 
discussion and demand adherence to the rules through-
out the debate. This will foster an understanding for the 
importance of rational and fair political debates in a dem-
ocratic society. It also teaches respect towards different 
political opinions.

Aims:
 �To become acquainted with the 
security-liberty dilemma

 �To reflect on the impact of big 
data on personal and social liberty

 �To compile advantages and 
dangers of big data to combat 
terrorism

 �To reflect on the technological 
possibilities of big data to combat 
terrorism

 �To engage in a discussion on 
liberty and security in the face of 
terrorism in the 21st century

Author:Moritz Pöllath (LMU Munich) 
Sources: Gierhake, Katrin (2013). Der Zusammenhang von Freiheit, 
Sicherheit und Strafe im Recht, Eine Untersuchung zu den Grundla-
gen und Kriterien legitimer Terrorismusprävention.  
Berlin: Duncker & Humblot. 
Meisels, Tamar (2008). The trouble with terror: liberty, security, 
and the response to terrorism. Cambridge: Cambridge University 
Press.
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Can mass surveillance protect us from terrorism?  M1

Cartoon A: Government is Watching

Source:  
http://politicalhumor.about.com/od/politicalcartoons/ig/Political-Cartoons/Government-Is-Watching.htm



67

MATERIAL/WORK SHEETTogether for Democracy. Israel and Bavaria. Manual.

Can mass surveillance protect us from terrorism? M2

Cartoon B: Data Retention

Source:  
https://www.scotsman.com/news/opinion/t he-scotsman-cartoon-data-retention-1-3473189
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Can mass surveillance protect us from terrorism? M3

Against surveillance in form of big 
data and data retention:
 
a) “The fundamental question regarding this issue is not can 
this method be abused, but why am I storing the telecommu-
nications data of every citizen in Germany? They are not under 
suspicion and are not already marked as potential terrorists.
(…) There is not a single piece of evidence or factual material 
to support or justify the claim that universal data retention has 
led to an improved rate of crime solving.” 

 (4 May, 2015) Sabine Leutheusser-Schnarrenberger, Federal Minister of 
Justice (FDP) 2009-2013

b) The commitment to the universal retention of all telecom-
munication data would be an excessive abuse of government 
power against all citizens. 

gruene.de (Green Party)

c) The assassins involved in the attack in France, a country that 
utilizes far-reaching data retention methods, had in part been 
previously convicted for similar crimes, had received training 
in terror camps and had also been in contact with radical Isla-
mists. If having all this information does not allow authorities 
to prevent terrorist attacks, then the answer cannot be to 
additionally retain the telecommunications data of each and 
every citizen.  

Sascha Lobo, Blogger, Spiegel-columnist (18 March, 2015)
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Can mass surveillance protect us from terrorism? M4

In favor of surveillance of big data 
and data retention:
 
a) It is truly delusional to decry the retention of telecommuni-
cations data as a methodof state sanctioned oppression. We 
are not listening in, but we have access to someone’s data if 
they become suspect. That is something entirely different. And 
I can assure you that this access has protected us from serious 
terrorist attacks in the past. 

Otto Schily (SPD), former Interior Minister in an interview with ZEIT Maga-
zin (10 April, 2015)

b) National security agencies must have the capability and the 
authorization to decode or bypass encrypted data if this is nec-
essary for their work in protecting the citizens of a country. 

Thomas de Maizière, Federal Interior Minister (CDU) 2013-2017

c) Infringement on rights through data retention without due 
cause is not fundamentally condemned by the Federal Consti-
tutional Court. It must be proportionate. (…) with the instru-
ment that we thus create, and the methods used to minimize 
the invasion of personal freedom, investigative authorities will 
be given additional chances to better solve serious crimes such 
as murder, manslaughter, crimes against sexual self-determina-
tion and child pornography, than was possible before. That is 
why it is worth it to agree to this legislation. 

(12 June 2015) Heiko Maas, Federal Minister of Justice (SPD) 2013-2017
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Brief overview:
The participants work in 
small groups. On the basis of 
a case study, they are asked 
to put themselves in the po-
sition of persons who have 
to take a decision, the con-
sequences of which might 
considerably harm them in 
the future.

At a glance:

Aims:
 �To understand the dilem-
ma that can stem from the 
wish for self-determined 
moral behaviour in certain 
situations

 �To recognise chances and 
risks of civil disobedience

 �To learn the complexity of 
decision-making processes

 �To experience how helpful 
solidarity within a group 
can be in a dilemma 
situation

Time frame 2 – 3 hours
Group size 5 – 25 partici-
pants
Target group ages 16+
Material attached work-
sheet, constitution, news-
paper articles, board or flip 
chart, paper, pens
Room requirements big 
room with circle and multi-
ple group rooms
Keywords civil (dis)obedi-
ence, right to resistance, 
legitimacy, church asylum, 
solidarity, existential fear, 
dilemma

Implementation:
1. During the introduction, the teacher 

explains to the students that even 
in a democratic state ruled by law 
there may exist laws that are not in 
line with the fundamentals of the 
constitution. The group is divided 
into small groups. All students re-
ceive a case study. Each small group 
receives its own instructions.

2. The participants are asked to study 
the case study and the instructions 
in the small groups. They should 
take a decision and present it to the 
class. The teacher is available for 
further questions during the entire 
length of the exercise. The groups 
have around 30 to 45 minutes for 
this exercise.

3. The small groups return to the class 
and present their results. They 
explain when and why they came to 
their decision and which difficulties 
they experienced.

Evaluation / Reflection:
For the discussion, the following ques-
tions should be asked:

To the small groups:

 �Which decision did you take? Why 
did you take this decision? How did 
the process of decision-making go 
in the group? What difficulties did 
you encounter?

To all:

 � Can you imagine the consequences 
of this decision? Who is affected 
by it? Can you understand the 
decisions of the others? If not, why 
not? Which other alternatives can 
you imagine?

 �What makes resistance easier? 
What makes it harder?

 � Do you remember a similar situa-
tion? If yes: which way out of the 
dilemma did you find then? Did you 
have support? If yes: from whom? 

 �What do the limits of obedience 
mean for a democratic system? In 
which context does the according 
article in the constitution relate to 
this? When can you invoke it?

Notice and Advice:
The exercise is very effective but also 
demanding. Enough time needs to be 
allowed in any case.

The limits of obedience

Source: Preuß, Ulrich K. (1984). Politische Verantwortung und Bürgerloyalität. Von den Gren-
zen der Verfassung und des Gehorsams in einer Demokratie. Frankfurt am Main: Frankfurt 
Fischer Verlag. 
Bibliography: Rudzio, Wolfgang (1996). Freiheitliche demokratische Grundordnung und 
wehrhafte Demokratie. In: Massing, Peter (Hrsg.), Das Demokratiemodell der Bundesrepublik 
Deutschland (pp. 11-22). Schwalbach am Taunus: Wochenschau Verlag.
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Brief overview: 
This one is a practical and 
very effective method to 
show the functions of com-
munication with one another 
and how communication 
through a leader can maxim-
ise action security. 

At a glance:

Aims:
 �To work on group integra-
tion 

 �To experience a communi-
cation training 

 �To learn about leadership 
ability

 �To work together as a 
team 

Time frame 10 – 15 min-
utes
Group size 10 - 30 par-
ticipants, 10 people per 
broomstick
Target group ages 12 – 18
Material broomsticks in 
the given amount 
Room requirements free 
space 
Keywords teamwork

Implementation:
The teacher explains the task: “Two 
to three groups stand in front of each 
other, having the arms bent and with 
the forefinger pointing out to the 
person in front of them. A light stick is 
put on the forefingers of the students. 
The task of the group is now to put the 
ruler down to the floor all together, 
without losing the connection to it.”

Evaluation / Reflection:
The experiences are discussed with 
the whole class.

Variations:
If this exercise is done separately and 
not in connection with the following 
exercises (trust run and trust pendu-
lum), the results can be put together 
at this point with the questions: 
“When did the stick start going down? 
Which were the decisive factors?”. 
Some of the answers the students 
could give and the ones to which 
everyone agrees (e.g. count to ten and 
then put the stick down or nomination 
of a group leader who gives instruc-
tions) are summarized in a flipchart.

Notes and Advice:
A lot of times the groups suppose that 
there is a secret and clever solution 
behind it, which in their eyes they 
have to find out. Or there exists the 
opinion that a strong group leader is 
needed who has to decide what needs 
to be done. It is important that these 
assumptions are declared unimportant 
in the reflection and to point out that 
this is an exercise for the self-organi-
sation of groups. Whichever way they 
choose is irrelevant; the important 
thing is that everyone is fine with the 
chosen way. The security in their ac-
tions is only given, if there is the need-
ed trust in a system and its leaders. 

The magic broomstick

Source: Eva Feldmann- Wojtachnia (2008): Praxishandbuch:  
Aktiv eintreten gegen Fremdenfeindlichkeit. Schwalbach/Ts.
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Brief overview: 
This exercise is based on 
movement and very fast; it 
should be used as loosen-
ing-up exercise and should 
make clear the value of trust 
in a playful and nonverbal 
way. 

At a glance:

Aims:
 �To learn how to rely on 
the classmates 

 �To built trust 

 �To intensify group integra-
tion 

 �To work together as a 
team 

Time frame 10 – 15 min-
utes
Group size 10 – 30 partici-
pants
Target group ages 12 – 18
Material none needed 
Room requirements free 
space 
Keywords trust

Implementation:
1. The class is divided into two groups 

who stand in front of each other 
with the arms stretched out. The 
arms have to come together like a 
zip fastener, which means: left arm 
A, right arm B, right arm A, left arm 
B, left Arm C, right arm D, right arm 
C, left arm D and so on…

2. The teacher now gives the instruc-
tion that one student has to run 
through this wall of arms and the 
classmates should let their arms fall 
down in the last moment. Everyone 
has to run once through the wall. 
The goal is to run till the end, with-
out running into the arms of the 
others – without coming up against 
a wall. 

3. Before starting, the student who 
runs asks the class: “Are you 
ready?”, class: “Yes”, “Can I trust 
you?”, class: “Yes”. 

4. After having gone through, the 
student stays at the end. This goes 
on until every student passed the 
wall once. 

Evaluation / Reflection:
If this exercise is done separately 
(without the magic wand and the trust 
pendulum) the personal experiences 
should be shared afterwards (10 – 15 
min). This can be done by asking for 
example the question: “How did you 
feel doing this exercise?

The reflection is there to talk about 
insecurities and to find out how 
important it is to be able to rely on a 
group. 

Notes and Advice:
This exercise has to do a lot with close 
body contact, which is why it should 
be pointed out that the exercise is to 
be done on a voluntary basis and that 
no one has to participate if they don’t 
want to; there is no need for explain-
ing or justifying it. There doesn’t exist 
anything like group pressure and they 
won’t be the outsider.

The trust run 

Source: Eva Feldmann- Wojtachnia (2008): Praxishandbuch:  
Aktiv eintreten gegen Fremdenfeindlichkeit. Schwalbach/Ts.
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Brief overview:
This exercise is an easy and 
calm but complex concen-
tration exercise, which can 
improve the trust in a group 
in a nonverbal way. 

At a glance:

Aims:
 �To learn how to rely on 
the classmates 

 �To build trust 

 �To improve self-control 

 �Extra exercise for the trust 
run 

Time frame 10 – 15 min-
utes
Group size 10 – 30 partici-
pants
Target group ages 12 – 18
Material none needed 
Room requirements free 
space 
Keywords trust, teamwork

Implementation:
The class has to build a relatively close 
circle. One student gets to stand in the 
middle, puts his / her feet together, 
strains his / her body, closes his / her 
eyes and leaves his / her arms close 
to the side of his / her body. While 
remaining with a certain body tension 
he / she leans backwards and is sup-
ported by his / her classmates, who 
push him / her back frontwards or to 
the sides. 

In two-sex groups, there can be given 
the instruction to cross over the arms 
in front of the chest, so that there 
doesn’t emerge the feeling of a “viola-
tion of personal distance”. 

Evaluation / Reflection:
This exercise is thought as an extra 
trust run, so that there is no need for 
a reflection. If needed, there can be 
done a short evaluation and a volun-
tary feedback, for example by asking 
“How was this experience for you?”.

Variations:
The class can be divided in some 
smaller groups.

Notes and Advice:
This exercise has more body contact 
than the exercise before. That’s why 
it should be seen as an additional 
exercise and not be done on its own. 
The teacher should lean on his feeling 
if this kind of exercise can be done 
without violating the personal space 
of a student. Also here, it is important 
to note that everyone who doesn’t 
want to participate doesn’t have to 
and that there is no need for group 
pressure. But it is also useful to do this 
exercise only if everyone is willing to 
participate. Because of the close circle 
students could feel excluded. 

The trust pendulum

Source: Eva Feldmann- Wojtachnia (2008): Praxishandbuch:  
Aktiv eintreten gegen Fremdenfeindlichkeit. Schwalbach/Ts.
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Informal football? – 76
Appreciative inquiry – 78
When is the majority allowed to decide? – 79
What I do not know, I assume  – 80
Ball bearing – 85

Reflecting on majorities 
and minorities



76

Together for Democracy. Israel and Bavaria.

Brief overview:
In this exercise, students are sup-
posed to agree on their own demo-
cratic rules for a football game, which 
is then played by the whole group. 
As a variation, complications can be 
added in order to strengthen the 
participants’ empathy for physical 
limitations. 

At a glance:

Aims:
 �To agree on democratic rules

 �Fun and fair play in the group

 �Change of perspective and empa-
thy

 �To take responsibility for one’s 
own contribution and the group 
process

Time frame 45 – 90 minutes
Group size up to 30 participants
Target group ages 12+
Material flash cards and pens, 
footballs, obstacles if applicable 
(glasses that imitate impaired 
vision, Velcro straps, etc.)
Room requirements football court, 
outdoors or in the gym
Keywords agreeing on rules, fair 
play, initiative, power and respon-
sibility

Implementation:
1. Key component of the exercise is the realisation of a 

football game with the whole group, which the stu-
dents need to agree on rules for. In order to collect 
some main ideas quickly and to manage the agree-
ment process, the participants receive three flash 
cards on which they should note three suggestions 
or ideas for rules.

2. The teacher explains that all ideas are welcome, but 
that no one should be excluded or discriminated by 
the new rules. Later, the group needs to agree on 
certain rules and decide on how they will proceed 
with the decision (majority voting or consensus 
building). In case the voting procedure necessitates 
moderation, the teacher will perform as facilitator. 
He or she should explain that the voting procedures 
can last about 30 minutes, followed by 30 minutes 
of practical trial of the game and an evaluation of 
approximately 30 minutes.

3. Before the new rules are agreed upon, some general 
decisions need to be taken by the group:

a. Should the game have a referee or not?

b. Is the game played with one or more balls?

c. When does a goal count?

d. How many players play in one team?

e. Are there more roles?

f. How are the teams made or arranged? 

4. Once the basic decisions have been taken, the group 
considers the ideas on the flash cards and decides 
which of them are adapted into the rule catalogue. 
All agreed rules are written down on a flip chart. 
Before the game starts, the teacher (or a chosen 
participant) reads out the rules. The game is then 
played based on these rules.

Informal football?

Source: Robert-Bosch-Stiftung (Hrsg.) (2013). Methodensam-
mlung Lernort Stadion. Politische Bildung an Lernzentren in 
Fußballstadien. Stuttgart: YAEZ Verlag.
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Evaluation / Reflection:
The evaluation is about uncovering and discussing 
the different experiences the participants made with 
their rules. The following questions are suitable for an 
introduction:

 � How was the football game for you?

 �What did you notice?

Firstly, first impressions are exchanged openly in the 
group, then the teacher directs the discussion to the 
core question of the exercise:

 �Which rules were helpful?

 �Which rules were easily implemented, which ones 
with difficulty? Why?

 �Were the rules democratic, why?

Lastly, the question should be discussed whether this is 
actually an informal game or whether rules are always 
necessary for a democratic community. It is important 
to refer to the football game and the agreement pro-
cess only as illustrative concepts, in order to discuss 
about the core values of democracy and their imple-
mentation. If more time can be devoted, students can 
answer the questions in small groups first, before they 
are discussed and written down in the group.

Variations: 
Handicap football: 
In this variation the rules are changed to the extent 
that even experienced football players are challenged. 
For this purpose, unusual balls of oval form can be 
used that bounce and fly differently. Alternatively, the 
hands of pairs can be tied together with Velcro straps, 
necessitating more communication between the play-
ers. In order to constrain vision, glasses for simulations 
can be used. This variation is also useful to introduce 
students to the topics of handicapped sports, accessi-
bility and the principle of equal opportunities.

Notice and Advice:
The teacher can, if necessary, propose rules, encourage 
students to come up with positive rules and to play 
fairly, and allow positive discrimination (for example 
that goals shot by girls count twice) in order to take up 
on the topic in the discussion after the game.
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Brief overview: 
This method is called 
“Appreciative Inquiry” and 
was developed by David 
Cooperrider. It doesn’t focus 
on problems like other 
methods, instead it puts its 
focus on strengths, potential 
and the positive things in a 
group. 

At a glance:

Aims:
 �To become aware of 
personal strengths and 
potentials 

 �To support teambuilding 

Time frame one day 
Group size 14 – 30 partici-
pants 
Target group ages 14 – 18
Material interview sheets, 
otherwise depending on 
implementation form 
Room requirements class-
room with enough space
Keywords individual appre-
ciation

Implementation:
1. First the students have to be in-

formed about the Al Method. You 
explain to them that the main goal 
is to become aware of the strengths 
of a group. This means that the so 
called “life giving forces” (elements 
which bring vitality and strength 
into an organisation) are in the 
focus of this method. It is crucial 
to become aware that all skills and 
possibilities are available to solve 
this task.

2. The next step is the most important 
one of the Al method, the (partner-) 
interviews. Normally they are di-
vided in three blocks: questions on 
the general perception, e.g. of the 
school or the town district, ques-
tions on chosen main topics (for ex-
ample democracy and participation) 
and finally questions regarding the 
future. These interviews can take 
one to two hours and they focus 
positive feelings, experiences and 
observations. Wishes and hopes 
should be uttered and the students 
should become aware of their own 
personal strengths, which is why 
the interviews should be done with 
curiosity and sympathy. 

3. During this method, the students 
pass through four phases: first dis-
covery, in which they get to know 
each other better and learn about 
their individual strengths. The sec-
ond phase is called dream. Here the 
students should think about what 
their future could look like. In the 
third phase, design, the students 
create an image of that future. In 
the last phase, destiny / delivery 
the students should focus on how 
to achieve their visions.

 �Questions in phase 1: Which were 
successful moments? When have 
you been able to participate? When 
did that work especially well? (after 
the interviews the results are pre-
sented in front of the class) 

 � Phase 2: Here the important 
question is what could be in 5 / 10 
/ or 20 years? (as a response the 
students should for example build 
a model, draw something, write a 
letter)

 � Phase 3: Find formulations of the 
future, which should describe an 
ideal and a goal which is achievable 
for all.

 � Phase 4: Work on measures which 
are necessary to develop the formu-
lations of the future. An important 
factor here is to publish it, so that 
the Al process continues. 

Notice and Advice:
 � Every Al process has a main topic, 
a suggestion for that would be de-
mocracy and democratic participa-
tion. These main topics (never more 
than five) should be formulated in a 
positive and empowering way. Be-
fore using this method, the teacher 
should get some information about 
it and prepare an interview con-
cept.

Appreciative inquiry

Source: Bundeszentrale für politische Bildung (2018). Methodenkoffer: Appreciative Inquiry 
(AI) – Wertschätzendes Erkunden. Verfügbar unter http://www.bpb.de/lernen/formate/
methoden/62269/methodenkoffer-detailansicht?mid=271 (30.08.18). 
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Brief overview: 
The participants receive 
a list of topics and should 
evaluate in which cases a 
decision should be taken by 
majority. In the following, 
the students should examine 
the contradiction and come 
up with criteria for the legiti-
macy of the majority vote. 

At a glance:

Aims:
 �To understand that one 
can always be personally 
affected by a majority 
decision

 �To realise that every 
opinion can be countered 
by an equally important 
opposing opinion

 �To become aware of the 
role of a member of a so-
ciety with all expectations 
and limitations attached 
to it

Time frame 1.5 – 2.5 hours
Group size 5 – 25 partici-
pants
Target group ages 14+
Material worksheet, paper, 
pens
Room requirements big 
room with enough space 
for group work or multiple 
group rooms
Keywords representative 
democracy, plural society, 
voting, common good, 
minority rights, privacy

Implementation:
1. The teacher divides the class in 

small groups, or the students form 
groups themselves or groups are 
built according to the time they 
need to work on the list. This 
implies that whenever three to five 
students have filled out their list, 
they can form a group. The students 
should get about 10 minutes for 
this exercise. Then, the instructions 
are handed out or written on the 
board.

2. The teacher supervises the small 
groups, follows the discussion and 
explains all further questions. The 
teacher should not interfere in the 
discussion related to the content. 
Furthermore, the topics on the list 
should not be further explained. 
They should be worked on sponta-
neously and remaining questions 
can then be addressed in the small 
groups. The group exercise takes 
about 20 to 30 minutes. 

3. Each group presents its results and 
names criteria according to which 
they believe a decision should be 
taken by majority. The students 
should become aware of the dilem-
ma between the wish for personal 
freedom and the assumption that 
a decision should be taken by the 
majority if there exist conflicting 
interests in a democratic society.

4. In the next step of the evaluation, 
the students should articulate 
where they see a limit of influence 
of the majority on their personal life 
and what this limit entails for the 
societal order. 

Evaluation / Reflection:
For the discussion, the following 
questions should be asked: 

 � To all: Did you recognise any con-
tradictions on the lists? If so, which 
ones?

 � To the small groups: Were there 
conflicting opinions in your group 
on when the majority should be 
able to decide and when not?

 � To all: Where do you see a limit of 
interference of the majority in your 
personal life?

 � Is it possible to define general prin-
ciples for majority decisions? Which 
criteria for a decision taken by the 
majority did you find? How did you 
find them? How did the decision 
process go in your small group? 
What do decision-taking procedures 
say about a society or a state?

 �Which other procedures of dem-
ocratic decision-making are there 
that affect the freedom of the indi-
vidual as little as possible?

When is the majority allowed to decide?

Source: Guggenberger, Bernd & Offe, Claus (Hrsg.) (1984). An den Grenzen der 
Mehrheitsdemokratie. Politik und Soziologie der Mehrheitsregel. Wiesbaden: VS 
Verlag für Sozialwissenschaften.
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Brief overview:
The students should question 
assumptions that we make about 
people due to their age, gender, 
economic status or a disability. They 
should think about the consequences 
for people when they are labelled 
and assigned to a certain category. 

At a glance:

Aims:
 �To deal with generalisations

 �To realise that oftentimes clichés 
and prejudices hide behind these 
generalisations

 �To critically question clichés and 
prejudices

Time frame 90 minutes
Group size 5 – 25 participants
Target group ages 6 – 15
Material attached worksheet, in-
structions for the learning stations, 
peanuts
Room requirements big room with 
enough space for group work 
Keywords prejudices, stereotypes, 
roles 

Implementation:
1. Three learning stations are set up in the room, each 

one for a different topic. The class is divided in three 
groups. The students should pass through all three 
groups. 
 
Station 1: “Whose profession is this?” 
 
Each student should fill out the worksheet without 
rush, then the answers are compared. Do the 
students agree? Why, or why not? Which job titles 
indicate that the career is pursued by a man or a 
woman? Which job title is commonly used for this 
profession? The students should look through job 
ads in a newspaper and find as many professions as 
they can which are pursued by a man as well as a 
woman.  
 
Station 2: “Elderly people” 
 
The students brainstorm and note character traits 
that often apply to elderly people. Then the students 
should walk through the classroom and exchange 
two facts about their grandparents, elderly relatives 
of friends. A note taker writes all comments down in 
two lists. Afterwards, the group discusses:

 � Is there a difference between the two lists?

 �What is the difference?

 �Why are the descriptions so different? 
 
Station 3: “Handicaps and compensation” 
 
The students sit on chairs. The teacher explains to 
the group that they will shortly receive a reward and 
reminds them to share and clean. There is one more 
instruction: one half of the group is not allowed to 
stand up. The teacher then offers peanuts to the 
standing students. The students need to figure out 

What I do not know, I assume 

Source: Byrnes, Deborah A. (1987). “Teacher, they call me a...“: 
Prejudice and discrimination in the classroom. New York:  
Anti-Defamation League.
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how to share, how to clean and how to get some-
thing to drink. After ten minutes, the group is asked 
about what they had to consider, what difficulties 
they encountered and what would normally not 
pose a problem. The sitting students are asked 
whether the behaviour of the other students was 
helpful or not. 
 
The teacher lets the students know that they will do 
one more exercise that deals with a different preju-
dice. This prejudice is related to money. 
 
The class is divided in two groups and receives the 
worksheet. One half answers the questions on “poor 
people” and the other half answers the questions on 
“rich people”.  
 
The group discusses:

 � Did the students have difficulties filling in the sheet?

 � Did one group have more difficulties than the other? 
If so, why?

 � Are all rich and poor people adequately described 
by these words?

 � How do you decide on who you like and who not?

 � Are the criteria based on clichés?

 � If you had the choice to be rich or poor, what would 
you choose?

 �What do you think would most people choose?

 � Does being rich always mean to have a lot of mon-
ey? Does being poor necessarily mean to not have 
any money? Are there different possibilities to be 
rich or poor?

Evaluation / Reflection:
For the discussion, the following questions should be 
asked:

 � How are our perceptions of old people formed?

 �Which things do disabled people have to pay atten-
tion to in their daily lives that you probably do not 
have to think about?

 � Do we make hasty assumptions about people 
based on generalisations, for example based on the 
surroundings, in which they live or based on our 
assumptions about their financial situation? Why is 
this dangerous?

 � Are there professions that can be pursued only by 
men or only by women?
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What I do not know, I assume 

Whose job is that?

Write an M next to each profession listed below if you think only a man can do it. 
Write an W if you think that only a woman can take up this profession, or a B if both 
a man and a woman can take up this profession.

Firefighter

Plumber

Medical Assistant

Writer

Teacher

Pilot

Chemist

Computer specialist

Gardener

Professional Boxer

 �How many of these professions did your group agree on?

 �Why was there an agreement here? Why were there differences of opinion?

 �What job titles suggest that only a man or a woman can do the job?

 �Make a list of occupations that both a man and a woman could have together as a 

group!

Federal chancellor

Nurse

Mayor

Baker

Taxi Driver

Secretary

Judge 

Engineer

Craftsman

Sports journalist

Cleaning Lady

Dentist

Construction worker

Farmer

Telephone techni-
cian

Truck driver

Babysitter

Doctor

Ladies Tailor 

Star
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What I do not know, I assume 

1. Poor Kids are …

2. Kids, who are poor, perform 

 in school

3. Poor Kids like …

4. Poor Kids like to …

5. You recognize a poor person by …

Poor People
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What I don´t know, I assume

1. Rich Kids are …

2. Kids, who are rich, perform 

 in school.

3. Rich Kids like …

4. Rich Kids like to …

5. You recognize a rich person by …

Rich People
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Brief overview: 
Respectively two participants 
face each other in an outer 
and an inner circle and 
exchange their views on a 
topic. After expiry of a set 
time, the circles rotate so 
that other interlocutors face 
each other. 

At a glance:

Aims:
 �To get to know each other 
(in general)

 �To discuss a topic accord-
ing to rules

 �To support and to stimu-
late communication

 �To exchange opinions and 
positions (on the topic) 
and to experience diversi-
ty of perspectives

Time frame about 20 
minutes
Group size 10 – 30 partici-
pants
Target group ages 10+
Material none
Room requirements none
Keywords diversity of opin-
ion and perspectives

Implementation:
1. The participants position them-

selves in pairs in an inner and 
outer circle, facing each other. 
Participants that do not know each 
other should start by introducing 
themselves and greeting the discus-
sion partner. 

2. Now the teacher gives an impulse 
for a discussion or a common 
action. He or she informs the par-
ticipants about the time they get to 
exchange their thoughts. Examples 
for impulses are: experience com-
monalities, exchange expectations, 
pro and contra of participation, 
exchange experiences about …., 
simple questions such as: “When 
did I get up this morning?”, “What 
do I like to eat most?”, and so on.

3. When the time has passed, the 
facilitator asks the students to stop 
their discussions. The interlocutors 
are asked to say goodbye. Now 
the teacher explains the rotation 
rule (e.g. “The inner circle moves 
two seats to the right. The outer 
circle moves one seat to the left”). 
The students change their seats 
according to the rules. After every 
rotation, there will be new interloc-
utors.

4. A new discussion round with a set 
time limit follows. Again, the new 
partners start by greeting each 
other. Not only factual issues are 
addressed, it is also possible to give 
impulses for, among other things, 
icebreakers or partner exercises. 
The impulses should always be 
diverse.

Variations: 
The inner circle expresses their opin-
ion on a question, while the outer 
circle solely listens and asks questions 
at most.

Notice and Advice:
The amount of changes depends on 
the contents and the concentration. 
Factual issue impulses usually take 
between three and eight discussion 
rounds. An even number of partici-
pants is needed. The method can also 
be done while standing. If the same 
topic is discussed more than once, this 
can contribute to the clarification of 
one’s own thoughts. 

Ball bearing

Source: Bundeszentrale für politische Bildung (2018). Methodenkoffer: Kugellager 
(allgemein) in Paaren, Zwiebel (allgemein) in Paaren. Verfügbar unter http://www.
bpb.de/lernen/formate/methoden/62269/methodenkoffer-detailansicht?mid=68 
(30.08.2018).
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